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CF...APTER I 
INTRODUCTION 
Statement of the problem. Because of the recognized 
need for improving instruction in any school, the writer has 
made a survey and evaluation of the language arts or English 
curriculum and teaching procedures used to meet the 
educational needs of the pupils in a boys' college prepara-
tory school. 
The purpose of the study is twofold: 
1. To define and record the aims and objectives of 
an English program which will best serve the 
educational needs of boys in a college prepara-
tory school. 
2. To determine how well the present English 
program is meeting these needs and in what 
respects it might be improved. 
Background of the study. This study was conducted 
at a small (175 boys) private boarding school for boys 
situated in the country in Eastern Massachusetts. 
The school is planned on the ''house system", with 
approximately twenty-five boys, a few from each grade, in 
each of the six dormitories. A House ~.1aster and an 
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Assistant House Master reside in each of the dormitories. 
With a small number of boys under his supervision, the 
House Master is able to keep in close touch with all phases 
of a student's life at the school. 
Although the course of study is designed to prepare 
for any college or scientific school, it is the writer's 
belief that the academic objectives of the school 
encompass, or should encompass, more than merely 
preparation for college. All the students enter college 
upon graduation from school, but they also enter adult life 
and are expected to become useful citizens in their college 
and in their community. One cannot rightly assume that 
many of the objectives of this school are unlike those of 
the public secondary school. Both college preparatory and 
terminal students have many common language needs, and even 
when the needs differ, the techniques and procedures 
employed to provide the learning experiences to meet these 
needs are essentially the same. 
Justification of the problem. The need for such a 
study stems from the fact that the school now has no 
recorded English curriculum, nor are the objectives of the 
current program clearly defined. The author believes that 
one must know 'where he is going before starting out on a 
trip.' Only by establishing definite objectives for the 
--=- ---- --:.::=:-:-~ -==-----~ ----
English program can we insure unity of purpose within the 
11 department. Lacking such unity our depa rtmental program 
I 
might be compared with the student composition in which 
the paragraphs are well constructed but not knit into a 
unified and coherent theme. 
Teachers accept formal evaluation techniques as an 
integral part of their courses. They base their judgement 
of a pupil's achievement upon his performance on quizzes, 
tests, and examinations. They also may evaluate the 
effectiveness of their own teaching by these same exams. 
However, such devices give the teacher no indic ation as to 
11 whether or not he is teaching the facts, skills, and 
concepts which are most appropriate for filling the 
t 
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educational needs of his pupils. 
This study is an attempt to establish a set of 
objectives accepted by the English department and to 
evaluate the materials, techniques, and procedures 
currently employed by the members of that department. 
I 
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CHAPTER II 
PROCEDURES 
Establishing the aims. After discussing the need 
for an evaluative survey of the current English program 
with the head of the English department, the writer formed 
a committee consisting of the five members of that depart-
rnent. The first thing to be considered was the philosophy 
of the English program in terms of the aims and objectives. 
The items in the Basic Aims in English Instruction1 which 
seemed most appropriate to this particular si tuat.ion were . 
, selected and a detailed description of these suggested 
aims was presented in summary form to each of the other 
four members of the committee. They were then asked to 
indicate whether they accepted, rejected, or wished to 
qualify any or all of the twenty-one aims included in this 
summary (See appendix). The original aims were then amended 
according to the recommendations of the staff members. 
The evaluation. The second step was to distribute 
a copy of Section D-5 of the Evaluative Criteria to each 
1National Council of Taachers of English, "Basic 
Aims for English Instruction,n English Journal, Chicago, 
January, 1942, pp. 40-55. 
2cooperative Study of Secondary School Standards, 
Evaluative Criteria, Washington, 1950. 
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member of the committee. After a brief explanation of some 
of the items on this checklist, the members were asked to 
complete the form, appending any qualifications or 
explanations they deemed necessary. The results were 
tabulated and a master chart made which showed the numerical 
evaluation by each member of the committee on each section 
of the check list as well as the mean numerical rating 
of the group. (See appendix} The tabulated data of each 
section of the checklist were reviewed and the comparative 
strengths and weaknesses culled out. An item was considered 
to be a strength if three or more of the five members of 
the committee rated it high, i.e., "provision or condition 
is made extensively." It was classified as a weakness or 
deficiency if three or more members rated it low, i.e., 
"provision or condition is very limited .• " The reader must 
bear in mind that such an arbitrary qualifying system 
automatically eliminates a great number of check list items--
i.e., all the items which were rated average, neither high 
nor low, by three or more members of the committee. Such 
items do not appear in the summaries in the succeeding 
chapter. The survey was concerned primarily with the 
"blacks" and "whites", the extreme evaluations, not the 
"greys". 
The interpretation. Having sifted out the items 
I 
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II which were rated either high or low, the writer then proceeded 
to compile a report of these strengths and weaknesses 
including any qualifying statement made by a committee 
member along with brief explanations of the existing con-
ditions as they were related to that item in this school. 
This report was then summarized and presented to the depart-
ment head for his consideration. With his approval the 
summary was then distributed to each member of the department 
along with the revised summary of the aims and objectives. 
6 
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CHAPTER III 
INTERPRETATION OF DATA 
Basic Aims 
Aims of the N.C.T. of E. The views expressed in 
this section are based on the assumption that without a 
clear and precise picture of a certain goal, it is diffi-
cult to determine how a goal may be reached. Before deciding 
how one is going to go some place, he must decide where it 
is he wants to go. In other words, the desired ends will 
determine the means. 
The aims which follow do not presuppose any part-
icular methods or procedures. They are proposed aims which 
might be acceptable as objectives for the English department 
of this school. These aims are based on the findings of the 
Committee on Basic Aims of the National Council of Teachers 
of English. 1 
Because an English program is concerned primarily 
with each and all of the language arts, (i.e., reading, 
writing, speaking, and listening,) the following aims are 
1National Council of Teachers of English, ''Basic 
Aims for English Instruction,'' English Journal, Chicago, 
January, 1942, pp. 40-55. 
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organized according to these four classifications. The aims 
of writing and speaking usually coincide; therefore these 
two language arts are grouped together. The same is true 
for the aims of reading and listening. 
Writing and speaking aims: 
1. To help pupils develop power to order their 
own thoughts carefully and to give effective 
expression to them in the daily relationships 
of life. 
2. To awaken the consciousness of the power of 
well-chosen words to stimulate the 
imagination, to stir the emotions, and to 
enliven expression. 
3. To promote an awareness of the language 
techniques of informal social and business 
relationships, of small-group and common 
activities, and of public life in general. 
4. To develop skill in parliamentary procedure 
and in effective public discussion so that 
the numerous types of forums and panels in 
which the pupils are to participate will 
better be able to fulfil their purpose as 
quests for truth in which alert minds seek 
all available evidence in a sincere effort 
to arrive at honest, valid conclusions. 
5. To develop ease and clarity in oral 
cOfiliilUnicati on and the ability to present 
ideas clearly in writing; to follow 
conventional forms in spelling and 
punctuation, and to adhere to standards 
of usage acceptable in our own day. 
6. T·o promote sincerity of purpose and a 
sense of responsibility for knowledge of 
facts, soundness of da t a , and honest of 
presentation. 
7. To acquaint the pupils with recogniz<edi. 
sources of reference concerning current 
English us age and to develop the habit of 
consulting such sources in daily speech and 
writing. 
i. 
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8. To teach let·tier-writing. the most universal 
of written forms. 
9. To teach the organization and presentation 
of reports and the expression of opinion 
on personal and public issues. 
10 . To encourage participation in public 
discussion and practice in speaking 
effectively from the public platform. 
11. To encourage creative writing as a form 
of emotional r el ease and a means of 
discipline and restraint. 
Reading and listening aims . 
1, To c hoose requi red reading materials within 
the comprehension, the social intelligence, 
and the emotional range of the pupils whose 
lives they are expected to influence; to 
avoid too ea sy and too hard literature 
making the chief considera tions social 
significance for the individual and for 
society and the breadth and depth of 
experience it affords the reader. 
2. To use both the past and present literature 
to illumine the contemporary scene. 
"English's first responsibility is to 
promote underst anding of contemporary life. 
The literary herit age ha s vital significance 
for the pupil capable of resp onding to it 
intellectually and emotionally. a s a means 
of interpreting experience and as an 
instrument of growth -- not, however, as 
a storehouse of experiences unrel a ted to 
the problems with which the world grapples 
today . Insight1into the present is the 
ultimate goal." 
3. To te ach the pupils "to grasp quickly ana. 
adequately· what has been said, to examine 
ideas critically, to study them in relation-
ship to concepts previously acquired, and to 
--=-
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adopt a carefully considered attitude toward 
them. n3 
4. To promote an appreciation of the more 
creative forms of expression such as 
·poetry, short stories, drama, and informal 
essays, in which an individual personality 
has been expressed and the imagination 
stimul ated. 
5. To develop accuracy and discrimination in 
reading literature chosen with the needs 
and capacities of the pupils in mind so 
that they may gain insight into human 
motives; an insight which is essential to 
a pupil's more intelligent understanding 
of himself and a more sympathetic 
appreciation of others. 
6. To offer the pupils a directed reading 
program, participation in which will enlarge 
sympathies and broaden understandings of 
the enmities of race, of creed, of social 
class, and of nations. 
7. To enable pupils to make critical examinations 
of periodicals by establishing valid 
standards of selection. 
8. To help pupils recognize the qualities 
which distinguish great writing from 
mediocre. 
9. To give the pupils instruction in the use 
of the book review digests and other aids 
to the evaluation of current materials of 
reading and to insure a carry-over of all 
library skills from school to public library. 
Although one may recognize the importance of each 
and all of these aims, he should constantly be aware of 
the fact that: 
"The success of the whole English program 
will depend in large measure upon the ability 
of the teacher to lift language and literature 
3 Ibid., p. 51. 
10 
1 0 
-
\ 
out of the more inflexible categories of the 
scholar and relate them directly to those 
activities in which they have significance 
for young people. Only i~ this way will 
English always be vital." 
The acceptance of these a ims is tantamount to 
establishing a philosophy for the department. However, no 
one would be naive enough to suppose that a philosophy was 
ever "established" or even accepted at any given time; 
philosophies are developed. Nevertheless, a cursory 
acceptance of these aims provided the members of the 
committee with a common frame of reference prior to filling 
out the evaluation forms. 
Evaluation Data 
Effective techniques ~procedures. The following 
checklist items were rated high, i.e., "provision or 
condition is made extensively," on Section D-5 of the 
Evaluative Criteria5 by at least three of the five members 
of the evaluation committee. 
I. ORGANI ZATION: 
English courses are required of all pupils at 
each grade level, and satisfactory completion of 
each English course is a prerequisite for being 
promoted to the succeeding grade. 
4Ibid., p. 55. 
5cooperative Study of Secondary School Standards, 
Evaluative Crit.'!ili"ia:., Washington, 1950. _ _ ____ _ 
11.' 
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II. 
Individuals within a single class are grouped 
or identified for differentiation of teaching. 
Grouping for instructional purposes is practiced 
in all English classes. Classes at each grade 
level are divided into three sections, A, B, and c. 
A pupil is assigned to a section according to his 
past achievement and present needs in English and 
social studies. The A sections have about 17 
pupils, the B sections about 15, and the c 
sections around B. Both the A and the B sections 
meet four 45-minute periods per week, and the 
C sections meet five periods. 
NATURE OF OFFERINGS (Literature): 
Opportunities are provided to develop skills 
essential to reading both as a study procedure 
and as a literary experience. Opportunities 
are also provided in reading to develop the 
habit of reading for meaning at rates 
appropriate to the readers' abilities and the 
particular type of reading material. A large 
variety of forms and types of literature are 
read and studied in the course of the total 
English program. However, such an opportunity 
is not provided at each grade level. An effort 
is made to select literature which is related to 
the present reading levels of the pupils, as well 
1.2 
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as to stimulate improvement. Such selections 
occasionally take into consideration group 
differences but not necessarily individual 
differences. 
Reading of classic and contemporary literature 
is required in all classes although the emphasis 
shifts from class to class. Such reading 
activities provide specific training in reading 
different types of literature, (e.g., fiction, 
nonfiction, drama, and poetry). 
Pupil~ are encouraged to do free or voluntary 
reading through a partially guided or directed 
reading program. This program insures each 
pupil's reading a minimum of six worth-while 
books during each school year. 
III. NATURE OF OFFERINGS (Language Arts): 
Writing skills are developed through a variety 
of activities which include instruction in writing 
announcements and invitations; news items, reports, 
and editorials; outlines and summaries; personal 
and business letters; poems; reviews of books, 
plays, and movies; essays and precis. 
Speech skills are developed throUgh activities 
such as debates; extemporaneous speeches; 
questions, directions, and expl anations; reports 
and announcements. Listening skills are developed 
} ~ 
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through such activities as informal discussions, 
oral reading, speeches by professional and non-
professional speakers, and speeches by the pupils. 
Most, if not all, of the above-mentioned activities 
are participated in by all of the pupils. 
IV. DIRECTION OF LEA~LNG (Instructional Staff): 
All members of the English staff have had 
background preparation in literature for adolescents, 
in English and American literature, and in 
literature dealing with other nations. They have 
also had preparation in writing beyond the college 
course in freshman composition. -U l members of 
the department are graduates of liberal arts 
colleges and have t aken liberal arts courses for 
t heir bachelor degrees; t wo have majors in English 
and three have minors in that subject. 
V. DI RECTION OF LEARNING (Instructional Activities): 
Instruction in English contributes to many of 
the school's objectives, but especially to the 
major objective of equipping a boy to do college 
work. 
Teachers take a real interest inhelping pupils 
with their free reading. The frequent opportunities 
for social intercourse between teacher and pupil 
inherent in the boarding school situa tion provide 
for ideal guidance in reading for the pupils. 
VI. DIRECTION OF LEAffi1I NG (Instructional Materials): 
A variety of text books and library books a re 
available to all pupils in ~he school library. Such 
text books and library books provide reading 
materials desi gned to assist in the at t a inment of 
instructional objectives. .Ul the students have 
ready access to the books in the library as well 
a s ~o the books in the private libraries of the 
faculty members who live on the campus. The 
pupils are permitted to go to the school library 
during any study period either in the daytime or 
in the evening. An adult librarian is on duty 
there at all times. 
VII. DIRECTION OF LEARNING (Methods of Evaluation): 
Evaluation of class and individual accomplishment 
is an integral part of the teaching-learning 
activities. In evaluating speaking and writing, 
at least as much emphasis is given to content 
and organization as to mechanics. careful checks 
are also made to determine the pupil's comprehension 
of his silent reading. All such evaluation activities, 
both objective and subjective, are facilitated by 
the small classes and the relatively low pupil-
teacher ratio. Teachers in such a situation have 
more time to devote to the processing of evaluative 
materials. 
--==--·--- -
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VIII. OUTCOMES: 
Although the writer recognizes the fact that many 
of the outcomes cited in this section of the outline 
are partially attributable to home environment and 
family background, he will not deal with a causal 
analysis of said outcomes at this time. 
1. Pupils generally practice desirable 
speech habits in the classroom. 
2. Pupils, especially during the last two 
or three years, demonstrate their 
ability to write clearly, correctly, 
and effectively. 
3. Some pupils demonstrate some ability 
to produce creative or self-initiated 
writing. 
4. lvlost pupils possess considerable 
ability to read with comprehension 
and reasonable speed. 
5. Most pupils seem t o be developing 
considerable ability to interpret 
literature. 
6. By the time the pupils reach their 
senior year they are well acquainted 
with a reasonable number of classical 
authors and their works. 
Areas needing improvement. It would seem logical to 
assume that recommendations for improving the efficiency 
of any organization be classified according to the 
expediency with which they might be complied. Or perhaps 
we should say that the validity of the criticism and 
resulting recommendations may be expressed as an inverse 
ratio to the cost. That is, the less cost involved in the 
carrying out of the recommendation, the more valid the 
recommendation. The sooner the organization is operating 
at peak efficiency within the limits of its financial 
resources, the greater the chances for increasing the 
potential through the application of new found financial 
resources. Until we take full advantage of things which are 
"free," we're not completely justified in soliciting money 
for further improvements. It is upon this premise that the 
basis of the order of the deficiencies noted has been 
compiled. 
The deficiencies cited in the following outline are 
based on items of the Evaluative Criteria (Section D-5) 
which were rated X (provision or condition is very limited) 
or lower by at least three members of the evaluating 
committee. 
I. ORGANIZATION: 
Grade lines for placing pupils in groups based 
on their English needs are minimized only insofar 
17 
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as the pupils in each grade are placed in one of 
three graded sections according to their past 
achievement in English. Each of the three sections 
covers approximately the same ground although an 
effort is made to enrich the course in the A, (best 
achievers), section. The C, (slow learners), section 
meets five, rather than four, times a week . 
II. NATURE OF OFFERINGS (Literature): 
Only a very limit-ed number of selections from 
literature beyond the silent reading comprehension 
of pupils, but a t their emotional and intellectua l 
levels, are presented by any method other than 
teacher's oral reading . Occ asional part -reading 
of plays with little, if any, effort at dramatization 
is resorted to. Choral reading in the English 
cl as s is non-existent. /An occ asional recording 
of a Shakespeare an pl ay or Robert Frost reading his 
own poetry is listened to. Neither sound nor silent 
films are used in the English cl asses. 
Discussions of stage and screen productions 
t ake place in some English classes at appropriate 
times. Such discussions may help in developing 
discriminating t astes and standards as well as 
furnishing ide as for expressional activities, 
although these outcomes are often accident al. 
Radio and television activities are mentioned only 
T 
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in very rare instances. However, the omission may 
be justified in tha t only a small percentage of the 
pupils, s eniors exclusively, have even a limited 
access to these t wo mass media of communication. 
Little effort is made to encourage pupils to 
memorize sections of prose or poetry that have a 
personal appeal. Compulsory memorization of s hort 
selections of each of these literary forms is a 
part of the English curriculum in some classes. 
Use of the library and ref erence sources is not 
taught until the sophomore ye ar despite an existing 
need prior to that time. Assignments involving library 
reference work are given to the pupils in the seventh, 
eighth, and ninth grades regardless of the pupil's 
previous instruction in using the library. 
III. NATURE OF OFFERINGS (Language Arts): 
The teachings of grammar are not necessarily in 
agreement with current research findings bec ause 
some of the members of the English department are 
oblivious to such findings. What agreement is 
present is, for the most part, accidental r a ther 
than planned. Although some grammar is taught 
through work in workbooks and frequent theme writing 
and correcting, little effort is made to insure 
vertic al integration or progressive development 
from grade to grade. The integration tha t does 
==- = -'-------= 
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exist is attributable to chance r a ther than planning. 
Some effort is made to teach grammar according 
to the needs of the individual; however, in most 
cl asses grammar is taught in accordance with the 
susnected needs of the entire section. Diagnostic 
tests are not used to point out individual pupil 
needs. 
Specific planning for teaching spelling and 
voc abulary development is not present in all classes, 
nor is a s atisfactory effort made to develop and 
evaluate methods and procedures for handling these 
two essentials • 
.Although writing and speaking activities sometimes 
utilize content material from other subject areas, 
these activities are not coordinated through the 
coopera tive ef forts of the teachers in the t wo areas. 
When material is dravm from the soci al studies area , 
or from the foreign language area, ho effort is made 
to correlate the work in English with the work of 
that particular area from which the material has 
been drawn. Horizont al correl a tion in re ading , 
writing , and speaking activities is very rarely 
pl anned although occ asional instances do accidentally 
occur. 
Writing and speaking activities are not constantly 
rel ated to re a l needs in communication, i.e., directly 
20 
related. Although a number of the activities of the 
English program are functional to the pupil, some 
activities app ea r to have no direct connection with 
either the present or the future needs of the 
pupils. (e.g ., all pupils reading and studying 
intensively pre-Elizabethan English litera ture; 
intensive study of prosody for all pupils.) Letter 
writing is given only fleeting, if any, attention 
in most of the English classes. Discriminating 
reading of newspapers and periodicals is the concern 
of only about half the classes. 
Individual speech needs, although determined 
through observation, are not necessarily used as a 
basis for individualized instruction. Speech 
training is confined primarily to frequent informal 
recitations in the classroom. Juniors and seniors 
are given two opportunities a year to speak before 
...:.. 
the student body. Adequate prepara tion and instruction 
are provided for on these two isolated occasions, 
but the work is not a closely integrated part of 
the total English program. Further opportunities for 
speaking befo~e smaller groups are provided at the 
lower levels; however, the instruction is not truly 
individualized. 
Speech development experiences do not emphasize 
group planning and group thinking . Group planned 
2J. 
one or two classes only despite the availability of 
duplicating machinery. 
VII. DIRECTION OF LEARNI NG (Methods of evaluation): 
As has been stated in No. V pupils do not 
participate in the evaluation of their own progress 
in the learning activities. 
Although evaluation activities are used to 
identify pupils needing special instruction or 
tutoring, remedi al instruction by trained and 
ex-perienced remedial teachers is not readily 
available. A few pupils have occasionally been 
provided with skilled remedial instruction at an 
additional cost to themselves. However, a considerable 
runount of teacher time is devoted to individual help 
outside the classroom. 
Pupils' ability to work and think in groups is 
evaluated only to the limited extent indicated in 
No. III. Classroom group work as such is virtually 
nonexistent. However, as the average size of a 
class is only 13 or 14 pupils, the need for such 
activities is not as pronounced as it would be in 
classes of twice or three times the size, The 
living of the boarding school situation also reduces 
the need for classroom cooperative effort. 
Al l of the deficiencies noted in the preceding section 
are correctable at slight, if any,cost. The items :in tbe following 
I 
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outline involve expenditures ranging from a few dollars to 
thousands of dollars. Therefore, although they may be of 
utmost importance in increasing the efficiency of the school, 
they must, nevertheless, be considered secondary for the 
time being. 
I. ORGANIZATION: 
Remedial, or clinical, reading activities are not 
available; however, some instruction in reading 
is provided in regular courses. Although the need 
for remedial reading is recognized by the school 
authorities, they have not as yet been able to add 
a trained remedial reading specialist to the fauulty. 
Remedial, or clinical, speech activities are not 
available although some instruction in speech is 
provided in the regular courses. (See III of the 
preceding outline.) A need for remedial speech 
activities is not recognized nor is a trained 
specialist to cope with such a need available. 
II. PHYSICAL FACILITIES: 
None of the English classrooms are equipped with 
movable furniture. All are furnished with either 
fixed desks or fixed benches. Small group activities 
in the classrooms are difficult. 
No bookshelves are provided in the English class-
rooms. 
No storage facilities of any kind are provided 
)J 25 
in the English classrooms. 
Only one room in the school, other than the 
assembly hall and the science laboratories, is 
e quipped for use of a movie projector. 
Testing equipment for diagnosis of speech and 
reading problems is available only in the form of 
a tape-recorder. 
III. DIRECTION OF LEAillU NG (Instructional staff): 
None of the members of the English staff is 
acquainted with diagnostic techniques and remedial 
instruction methods. Although two members of the 
staff, the junior and senior English teachers, have 
had long, successful teaching experiences, only two 
members of the five-man staff . have had any formal 
professional training in the teaching of English, 
and that is very limited and does not include 
instruction in diagnostic tec hniques and remedial 
instruction methods. 
No member of the English staff has had formal 
training in the use of audio-visual equipment, nor 
is a need for audio-visual aids recognized by the 
department. 
IV. DIRECTION OF LEARNING (Instructional materials): 
A very limited number of classroom sets of good 
literature are available, and these are stored in 
either a locked stock room of the library or in a 
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basement storeroom. However, teachers do have access 
to these places. 
No file of illustrative materi als such as pictures, 
charts, maps, and models is available. Such a file 
does not exist, as the need for audio-visual aids is 
not recognized. 
Textbooks, supplementary reading books, and 
maga zines are not available in the cl assrooms 
although an ample supply of these items is readily 
available to teachers and students in the school 
library. A need for such classroom collections is 
not recognized nor is it possible with the present 
physical f acilities. 
'I ! 2? 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
Summary of strengths: 
1. Pupils are grouped for instructional purposes 
according to their English needs. 
2. Opportunities are provided to develop skills 
essential to reading both as a study skill and 
as a literary experience. 
3. Writing and speech skills are developed through 
continual instruction and practice in a 
variety of writing and speaking activities. 
4. Teachers take a real interest in helping pupils 
with their free reading. 
5. Pupils have ready access to a well stocked 
school library. 
6. Evaluation of class and individual accomplishment 
is an integral part of the teaching-learning 
activities. 
7. Pupils generally practice desirable speech habits 
in the classroom. 
8. Most pupils possess considerable ability to read 
with comprehension and reasonable speed. 
9. Most pupils seem to be developing considerable 
ability to interpret literature. 
10. By the time the pupils reach their senior year 
they are well acquainted with a reasonable number 
of classical authors and their works. 
Analysis of strengths. The strengths indicated by 
this study justify the raison d'etre of the school. A 
college preparatory school exists primarily to fulfil the 
.1 
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function indicated in its title -- preparation for college. 
These strengths indicate that the English program is helping 
achieve that objective, and college records, although not 
considered by this study, verify such a conclusion. Perhaps 
it can be safely said that certain intangible factors are 
pr esent which cannot be measured by any study. Although this 
study has considered the English program from a great many 
angles, including the professional training of the 
instructional staff, it has not, nor can it, consider the 
non-professional backgrounds and personalities of the men 
involved. Nevertheless, most or all of the revealed strengths 
are at t ributable in part to this very important illusive 
f actor. 
Summary of weaknesses: 
1. Use of the library and reference . s ources is not 
taught prior to the need for this skill. 
2. Little effort is made to insure vertical 
integration and correlation or progressive 
development from grade to grade in the study 
of gr ammar. 
3. Specific planning for teaching spelling and 
vocabulary development is not present in all 
classes. 
4. The re ading, writing , and speaking activities 
of English are not correlated with the work in 
other subjects. 
5. Although a number of the activities of the 
English program are functional to the pupil, 
some activities appear to have no direct 
connection with either the present or the 
future needs of the pupils. 
6. Speech development experiences do not emphasize 
group planning and group thinking. 
·.,,J, 
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7. Instructional activities are not individualized 
through such techniques as differentiated 
assignment-s. 
8. Little opportunity is provided for pupils to 
help plan, conduct, and evaluate the instructional 
activities carried on in the English classroom. 
9. Remedial instruction by trained and experienced 
remedial teachers is not readily available. 
10. Little effort is made to utilize community 
resources. 
Analysis of weaknesses. Perhaps the first two 
weaknesses revealed by this study are attributable to a 
single factor: a loose departmental organization. Because 
departmental meetings are very infrequent, and because no 
recorded courses of study exist, all members of the 
department are not cognizant of what is being done in all 
o:f the English classes at each grade level. Closer 
cooperation between members of the department might insure 
the proper placement of instruction in library skills, and 
would certainly result in a more unified approach to the 
grammatical skills and understandings. A similar inter-
departmental cooperative effort between the members of the 
English department and the members of the social studies 
department would certainly result in better correlation 
between these two closely allied fields. 
Those weaknesses which focus on a lack of group 
planning and individualized instruction are probably not as 
pronounced as the study might indicate. The very limited 
size of the classes allows for a subtle type of group 
,.. 
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planning, pupil participation in planning, and individualized 
instruction which is not so labeled. 
The question of a remedial program is one which only 
time and money can solve. Perhaps it is not feasible that 
a school with an enrollment of only 175 pupils have a 
remedial specialist. Both the school administration and 
the English department recognize this existing need, and 
they also recognize the necessity for employing a trained 
remedial specialist to carry out a satisfactory remedial 
program. However, finding such a person who is also 
capable of handling the required dormitory and athletic 
responsibilities is not an easy task. Although the problem 
is salable, it is not immediately solvable. 
The final weakness cited is probably less significant 
than the others already mentioned, but is also worthy of 
consideration. Perhaps a survey of community resources 
would provide a point of departure for developing a plan by 
which various activities utilizing these resources could be 
fitted into a renovated English program. 
Limitations and suggestions for further research. 
1. This study did not include an objective 
evaluation of pupil achievement. There is a 
need for considering pupil growth and improve-
ment in relation to ability. A study might be 
made in which a standardized objective achieve-
ment test in English would be administered to 
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the pupils of this school for the purpose of 
determining how they compare with established 
norms for similar groups. A comparison between 
the pupils' scores on such an achievement test 
and their scores on intelligence tests might 
also be made. Such a study might provide either 
objective validation data or refutation for the 
present study. 
2. This study was not made by a visiting committee. 
A bias may have existed in that three of the five 
committee members have been associated with the 
school for a long time, two of them being 
graduates. All of the committee members are 
members of the school faculty and are very fond 
of the institution. Objectivity would be enhanced 
by a similar study conduct~d by a visiting com-
mittee. 
3. This study concerns just one area, English. 
The effectiveness of an English program involves 
other areas such as guidance and administration. 
Surveys of both the guidance program and the 
administrative organization and function might 
supplement, modify, or qualify the conclusions 
drawn from the present study. 
': - 32 
SELECTED BIBLIOGRAPHY 
BIBLIOGRAPHY 
Altstetter, Michael L., "The First Function of English,n 
English Journal, June, 1944, pp. 297-301. 
An E!perimental Curriculum in English, National Council of 
Teachers of English, D. Appleton Century Company, New 
York, 1935. 
Anderson, Harold A., "The Function of English Instruction 
in Education for Democracy,n English Journal, February, 
1946, pp. 69-76. 
Barnes, Walter, "A School Program in the English Language," 
English Journal, March, 1945, pp. 137-142. 
Basic Aims for English Instruction, National Council of 
Teachers of English, English Journal, January, 1942, 
pp. 40-55. 
Booth, Miriam B., ''How to Insure Growth through Long Term 
Planning," English Journal, April, 1950, pp. 195-201. 
Eells, Walter C., Surveys of AmericanJligher Education, 
The Carnegie Foundation for the Advancement of Teaching, 
New York, 1937. 
Hatfield, w. Wilbur, "Put First Things First," English 
Journal, November, 1948, pp. 486-487. 
--~--~--~~--~--~' and Others, An Experience Curriculum 
in English, D. Appleton Century-company, New York, 1935. 
Johnson, William A., "Achieving the Objectives of High 
Scho.ol English," Educational Administration and 
Supervision, December, 1944, pp. 513-521. 
1 
La Br ant, . Lou, We Teach English, Harcourt, Brace & Company, 
New· York, 19DI. 
Tioban , walter' "Ends and Means for English Teachers, 1' 
English Journal, April, 1943 , pp. 184-187. 
Pollock , Thomas c., "Wisdom and Folly in the Teaching of 
English," English Journal, February, 1948, pp. 72-79. 
y/ 34 
BIBLIOGR-4E HY (continued) 
Pooley, Robert C., nBasic Principles in English Curriculum-
making,n English Journal, November, 1941, pp. 709-717. 
Smith, Dora v., "General Education and the Teaching of 
English," English Journal, November, 1940, pp. 707-'Zl9. 
The English Lan~uage Arts, The Commission on the English 
Curriculum o the National Council of Teachers of English, 
Appleton-Century-Crafts, Inc., New York, 1952. 
APPENDIX 
Summary of Basic Aims in English Instruction as outlined by 
the National Councir-of Teachers of English 
Please check if you accept aim as the responsibility of our 
English program. Write any qualifications which you wish 
to make of the aims in the space immediately following each 
aim. 
1. To help pupils develop power 
to order their own thoughts 
carefully and to give effect-
ive expression to them in the 
Accept 
daily relationships of life. ( ) 
2. To awaken the consciousness 
of the power of well chosen 
words to stimulate the im-
agination, to stir the em-
otions, and to enliven ex-
pression. ( ) 
3. To promote an awareness of 
the language techniques of 
informal social and .business 
relationships, of small-group 
and common activities, and 
of public life in general. ( ) 
4, To develop skill in parlia-
mentary procedure and in ef-
fective public discussion. ( ) 
5. To develop ease and clarity 
in oral communication and 
the ability to present ideas 
adequately in writing. ( ) 
6. To promote sincerity of pur-
pose and a sense of responsib-
ility for knowledge of facts, 
soundness of data, and honesty 
of presentation. ( ) 
7. To acquaint the pupils with 
recognized sources of refer-
ence concerning current ~'Eng­
lish usage" and to develop the 
habit of consulting such sources 
in daily speech and writing. ( ) 
Reject Qualify 
( ) ( } 
( ) ( } 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
Accept 
s. To teach letter-writing, the 
most universal of written forms. ( ) 
9. To teach the organization and 
presentation of reports and the 
expression of opinion on personal 
and public issues. ( 
10. To encourage participation in 
public discussion and practice 
in speaking effectively from 
the public platform. ( ) 
1 11. To encourage creative writing 
as a form of emotional release 
and a means of discipline and 
restraint. ( J 
12. To choose required reading 
materials within the compre-
hension, the social intel-
ligence, and the emotional 
range of the pupils whose 
lives they are expected to 
influence. ( ) 
13. To use both the past and 
present literature to illum-
ine the contemporary scene. 
"English's first responsibility 
is to promote understanding of 
contemporary life. ( ) 
! 14. To teach the pupils "to grasp 
quickly and adequately what has 
been said, to examine ideas crit-
ically, to study them in relation-
ship to concepts previously ac-
quired, and to adopt a carefully 
considered attitude toward them." ( 
15. To promote an appreciation of the 
more creative forms of exp ression 
such as poetry , short stories, drama , 
and informal essays, in which an 
individual personality has been 
expressed and t he i magination 
stimul ated. ( ) 
Reject Qualify 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
Accept Reject Qualify 
16 . T o develop accuracy and discr im-
i nation in reading literature 
c hosen with t he needs and 
. capacities of the pupils in 
mi nd so that they may gain 
insight into human motives. ( ) 
17. To offer the pupils a directed 
reading progr am , participation 
in -vvhich will enl ar ge sympa thies 
and broaden unders t andings of the 
enmities of r ace, of creed, of 
soci al class, and of nations. 
18. To enable pupi ls t o make 
critical examina tions of 
periodic als by est ablishing 
valid standa rds of selection. ( ) 
19. To help pupils recognize the 
qualities which distinguish 
great writing from mediocre. ( ) 
20. To give the pupils instruction 
in the use of the book review 
di gests and the other aids to 
the evaluation of current 
materials of re ading and to 
insure a ca rryover from school 
to public library. ( ) 
21. To promote discrimina t ing t astes 
in motion p ictures. Motion 
pictures provide many of our 
most cormnon l anguage experiences. ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
"The success of the whole English program will dep end 
in large mea sure upon the ability of the teacher to lift 
l anguage and literature out of the more inflexible categories 
of the scholar and relate them directly to those activities 
in which they have significance for young people. Only in 
t his way will English always be vital."l 
l National Council of Teachers of English, "Basic 
.tlims for English I nstruction," English Journal, Chicago, 
J anuary, 1942, p.55. 
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I 
Teacher 
No . 1 
Teacher 
No. 2 
Teacher 
No. 3 
Teacher 
No. 4 
Teacher 
No. 5 
Mean 
Evaluation 
Overall Average Evaluation by members of the English Department of 
Middlesex School , based on*Section D-5 of the Cooperative Study of 
Secondary School Standards 
-
I II III IV 
Organi- Nature Physical Direction of Learning 
zation of Facili-
Offerings ties 
--- ·-. 
A. r B. A. ! B. I c. D. I I 
Liter- :Language Instruc- , Instruc- IInstruc- Methods 
ature . . Arts tional : tional ! tional of 
I Staff :Activities !Material Eval~atiq!: 
! 
4.7 4.7 4.7 - 2 4 3.5 3 3 .8 
' 
! 
4 4.3 3 4 3 3 3.7 ---
., 
- ·-·· . . .. 
4.5 4 3.5 3 3 3 2.8 I 3.8 
3 3.3 2 1.5 
---
2 2 2 
3 3.7 2.6 2 3 2 2.3 2.8 
. ' 
3.8 4.0 3.2 2 .5 3.3. 2 . 7 2.8 3.1 
! 
v I 
Out- ·' 
COrne.<: 
I 
. ' 
3.1 
3.9 
3.8 
2 
2.6 
3.1 
~The f igures on this chart represent the means of the numerical evaluations by the 
five members of the evaluating committee. 
'~­~ 
~ . 
0 
D-s 
ENGLISH 
(Section D-5 of Evaluative Criteria, 19 50 Edition) 
OUTLINE OF CONTENTS 
I. Organization 
II. Nature of Offerings 
A. Literature 
B. Language Arts 
III. Physical Facilities 
IV. Direction of Learning 
A. Instructional Staff 
B. Instructional Activities 
C. Instructional Materials 
D. Methods of Evaluation 
V. Outcomes 
VI. Special Characteristics of English 
NAME OF SCHOOL................................................. DATE ................... . 
Checklists checked by: Evaluations made by: 
COOPERATIVE STUDY OF SECONDARY-SCHOOL STANDARDS 
Copyright 1950 by Cooperative Sudy of Secondary-School Statuiards, W aslzingtoJJ 6, D. C. 
87 
,, 
4:1 
1 
EVALUATIVE CRITERIA 
Instructions 
GENERAL 
When the various features included in this section are being checked and Fvaluated, Section B, "Pupil Pop-
ulation and School Community," and Section C, "Educational Needs of Youth," should be kept in mind. The 
information revealed by these sections should be applied to every activity in the school. Persons making evalua-
tions should ask: "How well do the practices in this school meet the needs df the pupil population and school 
community?" When evaluations are made, factors such as size, type, location I of school, financial support avail-
able, and state requirements should not be permitted to justify failure to provide an appropriate program and 
facilities to meet the needs of the pupils and community served by the school. The twofold nature of the work 
-evaluatiori and stimulation to improvement-should also be kept in mind. Careful, discriminating judgment is 
essential if these purposes are to be served satisfactorily. 1 
CHECKLISTS 
The checklists consist of provisions, conditions, or characteristics found in good secondary schools. All of 
them may not be necessary, or even applicable, in every school. A school may therefore lack some of the items 
listed but have other compensating features. The checklists are intended to provide the factual bases for the 
evaluations. ' 
The use of the checklists requires five symbols. (1) If the provision called for in a given item of a checklis;t 
is made extensively, mark the item in the parentheses preceding it with th~ symbol " v'v'" (double check); 
(2) if the provision is made to some extent, mark the item with the symbol "~"; (3) if the provision or condi-
tion is made to a very limited extent, mark the item with the symbol "X"; (4) if a provision is missing but is 
needed, mark the item with the symbol "M"; (5) if any provision or condition is missing and is not desirable or 
appropriate for the school, mark such item with the symbol "N." In brief, mark items: 
v'v' provision or condition is made extensively 
v' provision or condition is made to some extent 
X provision or condition is very limited 
M provision or condition is missing but needed 
N provision or condition is not desirable or does not apply 
Space is provided at the end of each checklist for writing in additional items. It is desirable that the provisions 
or practices of the school should be described as completely as possible. 
EVALUATIONS I 
Evaluations represent the best judgment of those making the evaluations after all evidence (including 
results of observation of the school and discussions with the school staff, consideration of ratings on checklist 
items and data presented by the school , and experience of evaluators in other schools) has been considered. Evalua-
tions should be made first by members of the school staff. These evaluations will be checked by members of the 
visiting committee at the time the school is visited. They are to be made by means of the rating scale as defined below. 
I 
5.-Excellent; the provisions or conditions are extensive and are function~ng excellently. 
4.-Very good;* 
a . the provisions or conditions are extensive and are functioning well, or 
b. the provisions or conditions are moderately extensive but are functioning excellently. 
I 
3.-Good; the provisions or conditions are moderately extensive and are functioning well. 
2.-Fair;* 
a. the provisions or conditions are moderately extensive but are functioning poorly, or 
b. the provisions or conditions are limited in extent but are functioning well. 
I 
1.-Poor; the provisions or conditions are limited in extent and are functioning poorly. 
I 
M.-Missing; the provisions or conditions are missing and needed; if present, they would make a con-
tribution to the educational needs of the youth in this community. 
N.-Does not apply; the provisions or conditions are missing but do not apply or are not desirable for the 
youth of this school or community. (Reasons for the use of this symbol should be explained in each 
case under Comments.) 
• If, in making the self-evaluation, members of the school staff wish to indicate which of the alternatives given for evaluations "4" 
or "2" applies,. they may use "4a" or "4b," "2a" or "2b." 
I 
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ENGLISH 
Statement of Guiding Principles 
The English curriculum consists of those courses, activities, and units of instruction designed to develop 
the communication skills of reading, writing, listening, and speaking of value to all pupils in their personal, 
social, and occupational life. The curriculum places particular stress on accuracy and comprehension in reading; 
vocabulary development ; clarity and :fluency in speaking; and correctness, logical arrangement, and distinctive 
power in writing. The English curriculum emphasizes also the language processes of democracy such as group 
thinking and discussion, critical use of mass modes of communication, and the responsibilities which freedom of 
speech and the press place upon speaker, writer, listener, and reader. Because of the intimate connection between 
English and other subjects, every effort is made to relate English to a wide range of experiences, curricular as 
well as personal, in the total program of the school. 
As an area of learning essential to the total program of studies, English helps to enrich life for the individual 
by developing personal satisfaction in reading, creative expression, dramatization, and in the enjoyment of 
products of the stage, screen, and radio. Through the experiences provided by such instructional materials as 
books, magazines, newspapers, motion pictures, radio, and recordings, desirable understandings, habits, atti-
tudes, and appreciations are being developed. These outcomes result from learning activities which grow out of 
the needs and interests of pupils. 
I. Organization 
89 
English courses are required of all pupils. 
( ___ years are required.) 
6. Grade lines are minimized by placing pupils 
in groups based on their English needs . 
Elective English courses are available. 
Pupils are assisted by a qualified counselor or 
representative of the English department in 
selecting elective courses in English. 
Remedial, or clinical, reading activities are 
available in addition to instruction in read-
ing in regular courses. 
Remedial, or clinical, speech activities are 
available in addition to instruction in 
speech in regular courses. 
7. Individuals within a single class are grouped 
or identified for differentiation of teach-
ing. 
8. English courses are organized by themes or 
experiences with a minimum of emphasis 
upon type or chronology of English mate-
rials. 
) 9. 
) 10. 
EVALUATIONS 
-
a. To what degree are English courses or activities provided to meet the needs of all pupils? 
b. How satisfactory are the time allotments for English courses? 
c. To what extent do the enrollments in English courses show that the needs of all pupils for instruction in 
English are being met? (List courses indicating name of course, normal grade level, and number of pupils 
enrolled in each course for tke current term.) 
COMMENTS 
t./ 
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CHECKLIST 
( 
EVALUATIVE CRITERIA 
II. Nature of Offerings 
A. LITERATURE 
1. Opportunities are provided to develop skills 
essential to reading both as a study pro-
cedure and as a literary experience. 
2. Skills in reading are taught only as needed 
and in relation to use. 
3. Opportunities are provided in reading to de-
velop the habit of reading for meaning at 
rates appropriate to the readers' abilities 
and the particular type of reading ma-
terial. 
4. Opportunities are provided to develop an 
understanding of factors important in the 
selection and criticism of reading materials. 
5. Pupils are encouraged (and provision is made 
for them) to read a number of books writ-
ten for and about adolescents. 
6. Literature is selected for study which con-
tains examples of a variety of types of 
writing. 
7. Selections uniformly provide content which is 
applicable to the life experience and under-
standing of pupils. 
8. The reading materials include a wide variety 
of subjects to meet various interests of 
pupils. 
9. Literature is selected in relation to present 
reading levels of pupils, as well as to stimu-
late improvement. 
10. Reading of classic and contemporary litera-
ture is required in addition to the reading 
of newspapers and periodicals. 
11. Reading activities provide specific training in 
reading different types of literature (e.g., 
fiction, nonfiction, drc.ma, poetry). 
12 . Although American literature is emphasized, 
study is made of literature providing a 
world point of view. 
13. Pupils are encouraged to do free or voluntary 
reading. 
14. Literature beyond the silent reading compre-
hension of pupils, but at their emotional 
and fntellectual levels, is presented by oral 
metllods (e.g., dramatizations, teacher's 
oral reading, choral reading, recordings, and 
sound films). 
( 15. Discus~ions of stage, screen, and radio activi-
ties are designed to develop discriminating 
tastes and standards as well as to furnish 
ideas for expressional activities. 
16. Pupils jare encouraged to memorize sections of 
prose or poetry that have a personal appeal. 
17. Use of the library and reference sources is 
taught in relationship to needs. 
) 18. i 
' ) 19. 
EVALUATIONS I 
( ) a. How extensive is the variety of offerings in literature and reading to meet needs of all pupils? 
( ) b. How adequate is the content of offerings in literature and reading to meet needs of all pupils? 
( ) c. To what extent do the offerings provide for the development of desirable {iterary tastes and appreciations? 
I 
COMMENTS 
EN GUSH 
B. LANGUAGE ARTS 
CHECKLIST 
( 
., 
) 
( ) 
1. Grammar is studied only as needed and in re-
lation to use. 
2. The teaching of grammar is in agreement . 
with current research findings . 
3. The teaching of grammar is individualized. 
4. Grammatical concepts are taught at the age-
grade level where the pupils can use them 
to facilitate correct and effective expression. 
5. Such language arts activities as writing, 
speaking, and listening are organized into 
a coordinated program throughout the sec-
ondary-school. 
6. Pupils are encouraged to do self-initiated or 
creative writing. 
7. Writing and speaking activities use content 
material from other subject areas . 
8. Writing and speaking are constantly related 
to real needs in communication. 
9. Emphasis is given to the underlying processes 
·of gathering, organizing, and presenting 
ideas. · 
10. Listening activities emphasize the ability of 
pupils to express with increasing accuracy 
the essential elements of what they have 
heard. 
11. Writing skills are developed through a variety 
of activities. (Check.) 
___ Announcements and invitations 
_ _ _ Applications and requests 
_ __ News items, reports, editorials 
___ Outlines and summaries 
_ _ _ Personal and business letters 
___ Plays 
_ __ Poems 
Reviews of books, plays, movies, 
radio programs 
Short stories and essays 
(0thers) 
EVALUATIONS 
( 
( 
( 
) 
) 
) 
) 
12. 
13 . 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
.. 
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Speech skills are developed through a variety 
of activities. (Check.) 
Choral speaking 
Debates and panel discussions 
Extemporaneous speeches 
Interviews and conferences 
Parliamentary procedures 
Questions, directions, and explana-
tions 
Radio and dramatic activities 
___ Reports and announcements 
___ Social and telephone conversations 
__ (Others) 
Listening skills are developed through a va-
riety of activities. (Check.) 
_ __ Drama 
_ __ Informal discussions 
Oral reading 
Radio and recordings 
Speeches by professional and non-
professional speakers 
Speeches by pupils 
(Others) 
Individual speech needs are determined for 
use as a basis for individualized instruction. 
Careful attention is given to articulation and 
pronunciation. 
Appropriate and easy use of the voice is en-
couraged. 
Attention is given to the development of poise 
and effective conduct before an audience. 
Critical thinking is emphasized in relation to 
both speaking and listening. 
Speech development experiences emphasize 
group planning and group thinking. 
( ) a. How well do the offerings represent the language processes most important to t!ze democratic way of life? 
( ) b. How extensive is the variety of experiences directed toward the improvement of speech? 
( ) c. How adequate is the content of offerings in speech? 
( ) d. How extensive is the variety of writing activities? 
( ) e. How adequate is the content of writing activities? 
( ) f . To what extent do the offerings provide for the development of listening skills and appreciations? 
COMMENTS 
92 EVALUATIVE CRITERIA 
CHECKLIST 
1. 
( 2. 
3. 
( 4. 
( 5. 
EVALUATIONS 
III. Physical Facilities 
Classrooms are equipped with movable furni-
ture which can be adapted to group activi-
ties. 
Bookshelves are provided in all English class-
rooms. 
Magazine storage facilities are provided in all 
English classrooms. 
Filing equipment is provided in all English 
classrooms. 
A sufficient number of rooms, available to 
English classes, are equipped for efficient 
use of audio-visual aids. 
( 
( 
( 
I 
6. Audio-~isual equipment is available for use by 
English classes. 
7. A stage, equipped with a curtain, is available 
for u'se by English classes. 
8. Testing equipment for diagnosis of speech an 
reading problems is available. 
9. Public address equipment is available for 
pupll use. 
10. 
11. 
' ( ) a. How adequate are the physical facilities to meet instructional needs in E,nglish? 
( ) b. How effectively are the available physical facilities used? 
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IV. Direction of Learning 
A. INSTRUCTIONAL STAFF 
(For data on preparation of individual staff members, see Section J, "Data for Individual Staff Members.") 
CHECKLIST 
~ll members of the English staff 
( ) 1. Have had background preparation in litera-
ture for adolescents, m American and 
English literature, and in literature dealing 
with other nations. 
2. Have had background preparation m the 
problems of teaching reading in high school. 
3. Have had preparation in writing beyond the 
college course in freshman composition. 
4. Have had preparation in general speech. 
5. Have had preparation in the nature and con-
trol of mass modes of communication. 
6. Have had preparation in the area of English 
in which they are offering specialized in-
struction (e.g., literature, remedial reading, 
speech, play production, journalism). 
EVALUATIONS 
( 
( 
( 
( 
( 
( 
( 
) 
) 
) 
) 
7. Have had preparation in methods of teaching 
English. 
8. Are acquainted with diagnostic techniques 
and remedial instruction methods. 
9. Assist the librarian in the selection of English 
reading materials and with the problem of 
distribution of these materials. 
10. Have had training in the use of audio-visual 
equipment. 
11. Maintain acquaintance with recent develop-
ments in the teaching of English. 
12. Study their own voices by means of record-
ings. 
13. 
14. 
( a. How adequate is the staff's preparation in English subject matter? 
( b. How adequate is the staff's preparation in methods of teaching English? 
( c. To what extent does the staff demonstrate ability to use English effectively? 
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CHECKLIST 
( 
( 
( 
EVALUATIVE CRITERIA 
B. INsTRUCTIONAL AcTIVITIES 
1. Instruction m English contributes to the 
school's objectives. 
2. Instruction is directed toward clearly for-
mulated, comprehensive 'or .long-range) 
objectives of the English program. 
3. Specific instructional activities contribute to 
the comprehensive objectives of the English 
program. 
4. There is evidence of careful planning and 
preparation for instructional activities. 
5. Instructional activities are readily adapted to 
new or changing classroom conditions. 
6. Pupil needs, interests, and experiences are 
utilized in the selection and conduct of in-
structional activities. 
7. Opportunity is provided in the instructional 
activities for practice in language arts skills. 
8. Instructional activities are individualized, 
when desirable, through such techniques as 
grouping of pupils with particular needs and 
through differentiated assignments. 
( 
( 
( 
( 
( 
) 
) 
9. Opportunity is provided for pupils to help 
rjlan, conduct, and evaluate the instruc-
tional activities. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
Instructional activities provide for extensive 
use of the school library. 
Community resources are used as a means of 
eJ;lriching the instructional activities of the 
English program. 
Opportunity is provided for each pupil to 
analyze recordings of his own voice. 
Provision is made for carry-over of the class-
rqom experiences in English to such activi-
ties as writing clubs, school paper, debating 
society, dramatic club, and broadcasting. 
Teachers take an interest in helping pupils 
with their free reading. 
Teachers work cooperatively with members 
of other departments in providing for im-
prpvement of reading and study skills. 
EVALUATIONS 
( ) a. How adequate is the planning and preparation for instructional activities? 
( ) b. To what degree are instructional activities adapted to needs of individual pupils? 
( ) c. To what extent are library materials used in English instruction? 
( ) d. How effectively are community resources used in English instruction? 
( ) e. How extensively are pupils' experiences used as sources of motivation? 
( ) f. To what extent do instructional activities contribute to the. objectives of the English program? 
COMMENTS 
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c. INSTRUCTIONAL MATERIALS 
CHECKLIST 
( 
1. A variety of textbooks and library books is 
available. · 
2. Available textbooks and library books provide 
reading materials designed to assist in the 
attainment of instructional objectives. 
3. A variety of such reading materials as pe-
riodicals, pamphlets, and newspapers is 
available for classroom use. 
4. Reference tools (e.g., dictionaries; handbooks 
of usage; indexes to periodicals, fiction, and 
essays; books of quotations) are available 
for use in the English classroom. 
5. Classroom sets of good literature are avail-
able. 
EVALUATIONS 
( 
( 
( 
( 
a. How adequate is the variety of instructional materials? 
b. How adequate is I he quality of instructional materials? 
6. Teacher-prepared materials (such as study 
guides) are available for pupil use. 
7. Radio, recordings, and movies are available 
to enrich the instructional activities. 
8. Up-to-date reading lists are available for 
supplementary reading suggestions. 
9. There is an accessible file of illustrative ma-
terials such as pictures, charts, maps, and 
models. 
10. Textbooks, supplementary reading books, and 
magazines in each class represent a reading 
range of at least five grades. 
11. 
12. 
c. How effectively are pupils guided in the use of instructional materials? 
d. How effectively are bulletin boards and display materials used? 
COMMENTS 
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D. METHODs oF EvALUATION 
I 
CHfCKLIST 
( 
( 
( 
( 
( 
) 
1. Evaluation of class and individual accom-
plishment is an integral part of the teach-
ing-learning activities. 
2. A variety of testing techniques is used (e.g., 
standardized tests, teacher-made objective 
tests, essay examinations). 
3. Efforts are made to improve the marking of 
essay examinations. 
4. Pupils participate in the evaluation of their 
own progress in the learning activities. 
5. Consistent effort is made through use of test-
ing devices to determine the reading ability 
of all pupils. 
6. Evaluation activities measure use of language 
in functional situations. 
7. Observational data are collected as evidence 
of the language growth of pupils. 
B. Interpretation of the results of evaluation is 
used in planning the instructional activities. 
9. Evaluation activities are used to identify 
pupils needing remedial instruction. 
( 
( 
( 
( 
( 
( 
( 
( 
) 
) 
) 
) 
) 
10. Subjective techniques are used when valid 
objective measures are not available to 
evaluate growth in such areas as attitudes 
~nd appreciations. 
11. Objective evidence is obtained of reading i 
\erests of pupils. 
12. Records are kept of voluntary reading of 
pupils. 
13. In evaluating speaking and writing, at least 
as much emphasis is given to content and 
organization as to mechanics. 
14. Ability to work and think in groups is evalu-
ated. 
15. Careful checks are made to determine the 
nupil's comprehension of his silent reading. 
16. Both teachers and pupils recognize that tests 
should be used to reveal strengths and to 
point out areas for improvement. 
17. 
18. 
EVALUATIONS 
a. How comprehensive are the evaluation procedures in English? 
b. How well do teachers use evaluation results in analyzing the e.ffectiven~ss of their teaching? 
c. How well do evaluation procedures help pupils understand the nature of their progress? 
d. To what extent do evaluation procedures identify pupils of unusual p~omise in the field of English? 
COMMENTS 
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V. Outcomes 
(No checklist items are prepared for this division, since they would be largely repetitions of the checklist items in preceding divisions.) 
EVALUATIONS 
( 
a. To what degree do p1~pils practice desirable speech habits in the classroom? 
b. To what degree are desirable speech habits used outside the classroom (e.g., m the corridors, lunchroom, 
auditorium, and school clubs)? 
c. To what degree do pupils demonstrate ability to write clearly, correctly, and effectively? 
d. To what degree do some pupils demonstrate ability to produce creative or self-initiated writing? 
e. To what degree do pupils possess ability to read with comprehension and reasonable speed? 
f. To what degree do pupils possess ability to judge the worth of stage, screen, and radio performances? 
g. To what degree are pupils developing ability to interpret literature? 
h. To what degree are pupils developing ability to evaluate such reading materials as newspapers and periodi-
cals? 
L To what extent are pupils acquainted with classical authors and their works? 
j. To what degree do pupils show discriminating abilities and tastes in their selection of books for voluntary 
reading? 
k. To what degree do pupils exhibit desirable listening skills (e.g., in assembly, in classrooms, in club activities)? 
97 
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I 
VI. Special" Characteristics o~ English 
1. In what respects is the teaching of English most satisfactory and commendable? 
a. 
b. 
c. 
d. 
e. 
f. I . ,, 
-.~~~- · .. ' 
2. In what respects is there greatest need for improving instruction in English? 
a. 
b. 
'!. 
c. 
d. 
e. 
f. 
::.- ' 
.;::·. •.; . 
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